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Missouri Baptist University 

Master Syllabus EDUC 410 Field Experience II Seminar  

______________________________________________________________________________ 

 

Term:      

Section:     

Credit hours:   0 

Campus: 

Room:    

Time:      

Instructor:     

Office:     

Email:     

Phone:         Office - ###-###-####          Cell - ###-###-#### 

Office hours:     
 

Course Description: 
This course provides orientation and an overview of the requirements for EDCL 411 Teaching Field Experience 

II. Topics covered will include placement information and expectations, planning for student teaching, and 

professional collaboration. Students will explore issues related to collegial activities, collaboration with others 

in the school system to meet student needs, and cooperative partnerships in support of student learning. Students 

must earn a final grade of Credit (CR) for program completion. Co-requisite: EDCL 411. 

 

Prerequisites:  

 

Required Text(s):   
Lemov, D. (2015). Teach like a champion 2.0: 62 techniques that put students on the path to college. San 

Francisco, CA: Jossey-Bass. 

 

Recommended Text:   

Engelhardt, M. D. & Olson, S. (2018  5th Edition).  Professional Development Folio Guide for Teachers and 

Library Media Specialists. Self-Published. 

 

Web Resource:  APA Exposed http://gseacademic.harvard.edu/~instruct/articulate/APA/player.html. This is 

an APA Tutorial (audio and video) that was created by Harvard University, and it is FREE! 

 

IMPORTANT DATES: 

Field Experience Orientation: Tuesday, August 21st, 3:00pm-5:00pm 

Class Meeting Dates: See Canvas and/or will be discussed in Field Exp. Orientation 

  

http://gseacademic.harvard.edu/~instruct/articulate/APA/player.html
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University Policies:  

All students are responsible for the knowledge of and compliance with all university policies as stated in the 

university catalog, graduate bulletin, and student handbook including but not limited to grade appeal, computer 

use, copyright laws, and academic honesty and integrity. 

 

Attendance:  Attendance is mandatory for every exercise of a course in which a student is enrolled.  For 

students eligible for financial assistance, documented attendance is necessary before the initial disbursement of 

funds to their student accounts. Documented attendance in online classes will be determined by the completion 

of weekly class assignments. Students failing to complete any required assignments in an online class during a 

given week may be counted as absent for that week. Absence from class prevents a student from receiving the 

full benefit of the course, and often detracts from the learning process for other students in the class. Unless an 

absence is unavoidable, an absence may result in lower grades due to missed examinations, assignments, 

exercises, and the failure to enter into the classroom learning process.  Unavoidable absences that qualify as 

excused absences, such as debilitating illness/injury, university-sanctioned events, and personal emergencies, 

are defined in the university catalog.   

 

In the case of an unavoidable (excused) absence, a student may make up missed examinations and assignments.  

It is the student’s responsibility to arrange with the instructor to complete missed work in a timely fashion.  

Students are responsible for turning work in on time, even if the student has an excused absence.  Assignments 

turned in after two class periods may not receive credit.  In all other cases of absence, instructors are not 

required to allow students to make up the missed work.  Instructors may establish additional guidelines for their 

courses as long as they are in accordance with division and official university attendance policies.  After two 

weeks of absences, students who incur any unexcused absences may have their final grades lowered 

commensurately, which may include failure of the course.  If students believe they have received a course grade 

that is not reflective of the quality of their work, or their class attendance, they should refer to the MBU Grade 

Appeal Policy in the MBU Undergraduate Catalog or the MBU Graduate Bulletin. 

 

Diversity:  Missouri Baptist University is committed to maintaining a community that recognizes and values the 

inherent worth and dignity of every person.  Missouri Baptist University affirms that an important part of the 

integration of faith and learning is the recognition that all people are created in the image of God and worthy 

of respect and dignity.  We seek to ensure that all students have full access to the educational, social, and 

spiritual growth opportunities that the University provides to ensure that students understand and appreciate 

one of the University’s core values, which is “social change through service and leadership.” 

 

Through its curricula and classroom experiences, the university seeks to develop and nurture diversity because 

it strengthens the organization, promotes creative problem solving, and enriches us all.   
 

The goal is to present materials and activities that are respectful of diverse groups including, but not limited to, 

race, gender, color, national or ethnic origin, age, qualified disability, military service, learning differences, or 

socioeconomic status. 

 

Special Needs Access: Missouri Baptist University, in accordance with the Americans with Disabilities Act of 

1990, will provide reasonable accommodations for eligible students with disabilities (e.g. attention, health, 

hearing, learning, mobility, physical, psychiatric, or vision).  If you have a disability that may have some impact 

on your work in this class and for which you may require accommodations, please inform me immediately so 

that your learning needs may be appropriately met.  Students with a disability must register with the Special 

Needs Access Office for disability verification and for determination of reasonable academic accommodations.  

You are responsible for initiating arrangements for accommodations for tests and other assignments in 

collaboration with the Special Needs Access Office and the faculty. 
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The Special Needs Access Office is located on the main campus in Field Academic Hall – Room 117.  Special 

Needs Access Coordinator can be reached at 314-392-2364. 

 

Student Use of Email: In accordance with Missouri Baptist University (MBU) policy, every student is required 

to have and to maintain an official MBU e-mail address. Some students may elect to forward their e-mail to an 

address different from their official MBU email account. Any student who elects to forward MBU e-mail to a 

different e-mail address assumes full responsibility for reading e-mail at the forwarded location. Students are 

expected to check their University e-mail account, or the account to which their University e-mail is forwarded, 

at least twice a week. 

 

Credit Hour Policy: 

Missouri Baptist University requires this policy to be practiced by all faculty, full-time and part-time. All 

definitions and standards apply equally to courses offered both on and off campus. 

 

The federally-approved regulation for a credit hour has been defined in two ways: 

 

§ 600.2(1): The credit hour value of a standard or more traditional course must be calculated as 

follows:  A clock hour of instructional time is the equivalent of (a) 50 minutes of class 

time or (b) 60 minutes of independent-study work or some measures of clinical time; and 

(2) a minimum of two hours of out-of- class work is expected for every hour (50 

minutes) of instructional time. 

 

§ 600.2(2):  If the credit hour value for an academic activity (including but not limited to “laboratory 

work, internships, practica, and studio work”) cannot be calculated using the information 

cited in § 600.2(1) (above), that academic activity can be found to have met the federal 

definition by documenting that it involves “at least an equivalent amount of work” as the 

criteria cited in § 600.2(1). 

 

For example, 1 credit hour equals 45 clock hours, 2 credit hours equal 90 clock hours,                   3 

credit hours equal 135 clock hours, 4 credit hours equals 180 clock hours. 

 

MBU Policy Concerning Clery Act and Title IX 

Missouri Baptist University (“Missouri Baptist” or “the University”) does not discriminate on the basis 

of sex in its educational programs and sexual harassment and sexual violence are types of sex 

discrimination. Other acts can also be forms of sex-based discrimination and are also prohibited whether 

sexually based or not and include dating violence, domestic violence, and stalking. As a result, the 

University issues this statement of policy to inform the community of our comprehensive plan 

addressing sexual misconduct, educational programs, and procedures that address sexual assault, 

domestic violence, dating violence, and stalking, whether the incident occurs on or off campus and when 

it is reported to a University official. In this context, the University prohibits the offenses of domestic 

violence, dating violence, sexual assault and stalking and reaffirms its commitment to maintain a 

campus environment emphasizing the dignity and worth of all members of the university community.  

Details of this policy can be found at www.mobap.edu/ASFSR  

 

Academic Success Center - Writing Lab 

In the Writing Lab, we believe you are a writer, and we treat your work as meaningful scholarship. Meet one-

on-one with a writing coach to have a conversation about your writing at any part of your writing process and 

from any discipline.  

Improve as a scholar, learner, and writer by receiving feedback on brainstorming, organization, critical thinking, 

grammar and formatting choices, or anything related to your writing assignment! We have a writing-as-thinking 

approach and will give you different perspectives on your writing to apply to your writing process. 

http://www.mobap.edu/ASFSR
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How to Make a Writing Lab Appointment (Main Campus Students) 

The Writing Lab now accepts walk-ins, but we encourage you to make an appointment to guarantee a 

time slot. Appointments can be scheduled for 30 minutes or 1 hour. Visit http://mobap.mywconline.com/ 

to schedule an appointment online. You can also call 314-392-2364, e-mail writing@mobap.edu, or stop 

by the ASC in FLD 117/119.  

 

MBU Online Writing Lab (Regional Learning Center and Distance Learning Students) 

If you are a distance learning or extension site student, you are welcome to schedule a face-to-face 

appointment, but you also have the opportunity to submit your paper online to receive feedback from a 

writing coach.  
Your essay does not have to be complete to send to the Writing Lab. We will respond to paper ideas, paragraphs, half of a draft, or a full 

draft. 

Visit http://www.mobap.edu/student-life/success/writing-lab/ and submit your paper by using the online 

submission form. Depending on your paper’s length and the availability of our writing coaches, your 

paper may take up to 72 hours (or 3 business days) to return to you with feedback. You will receive an 

email with your paper attached as a Word document. Additional questions should be directed to 

writing@mobap.edu or (314) 392-2364. 

 

Additional Writing Lab services include workshops, The Portable Writing Lab in the Perk on Fridays 

from 1 - 3 p.m., and The Writing Space at http://thembuwritingspace.wordpress.com/.  

 

Please contact the Writing Lab for additional information on our resources and hours. 

 

Instructor Specific Policies:  (Use as needed for your course) 

 

Attendance Policy: 

Students are expected to attend class, participate and complete work assignments in order to successfully 

complete this course. Late assignments will be granted only partial credit unless there are circumstances beyond 

the student’s control.  Make-up tests will only be given if the absence is from participation in an MBU school 

function or a documented illness. If a student must miss a class session, the student is expected to make up the 

course work. Excessive absences will result in a drop in your grade. “Excessive” is defined by the instructor as 

missing more than 10% of classes at any given point in the course; for each 5 percentage points over 10%, the 

student will receive a further full letter grade drop in his or her final grade.  A student who misses more than 

25% of the course will not pass.  A student who misses class is expected to read the assigned readings, complete 

homework prior to class, and be prepared to discuss key information, as well as to notify the instructor 

regarding the absence.  Please note that tardiness and leaving class early will be pro-rated toward the total 

attendance, in 15 minute increments.  For example, a student who is 10 minutes late to class will be debited a 

sixth of an absence.  Questions about this policy should be directed to the instructor.  Please also note that 

University policy requires that attendance be taken and turned in to University officials for each class, including 

late arrivals and early departures.   

 

Tardiness:  
Two tardy marks will count as one hour of missed class. If a student is late more than once for no valid reason, 

points will be deducted from the student’s exam grade for each time he/she is late. You are responsible (even if 

you miss lecture) for all assignments, announcements, and course changes that are made. 

 

Academic Honesty and Integrity: 

TURNITIN:  Major assignments are submitted through Turnitin. By submitting your assignments, you agree to 

have Turnitin software check the originality and intellectual integrity of your work. You acknowledge and 

understand that upon submission, your paper will be added to the Missouri Baptist University database and 

http://mobap.mywconline.com/
mailto:writing@mobap.edu
http://www.mobap.edu/student-life/success/writing-lab/
mailto:writing@mobap.edu
http://thembuwritingspace.wordpress.com/
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compared against a global database of submitted papers. You further recognize that the determination of 

academic dishonesty rests with the instructor of this course and that plagiarism will be dealt with according to 

the policy set forth in the MBU Academic Catalog. 

 

Technology and Cell Phones: 
The use of recording devices, lap top computers (unless used to take notes), cell phones, MP3 players, and any 

other form of electronic communication devices is not tolerated in the classroom. Failure to respect this policy 

will result in points taken away from class participation for the first offense; subsequent offenses will be 

referred to the Vice President of Student Development for disciplinary action.  Texting in class IS NOT 

PERMITTED; students may be required to leave their cell phones at the door if this policy is violated. Please 

note that this policy also applies to Internet surfing during class time. Checking scores of the ball game, e-mail, 

news, traffic, weather, flight schedules, YouTube, etc. IS NOT acceptable; it is rude and disrespectful, and it 

will not be tolerated.  If you are at all tempted to utilize the wireless technology in the classroom for non-class 

activities, you are advised to leave your computer in its case.   

 

Canvas: 
Students are required to utilize Canvas throughout the semester. Lecture notes, assignments and announcements 

will placed on Canvas, and it is your responsibility to check this medium frequently to ensure that you do not 

miss an assignment or a discussion. Make sure that your email address is correct on Canvas, as this is one of the 

methods that will be utilized to communicate.  Assignments should be sent through Canvas or e-mailed directly 

to the Instructor. 

 

Classroom Decorum: 
Appropriate behavior is expected in the classroom. Sleeping, excessive talking, excessive absences and 

disrespect of the teacher and/or your fellow students are not acceptable behaviors. Please also refer to the 

section on Technology and Cell Phones above. In addition, the instructor requests that all hats be removed in 

the classroom.  In accordance with the MBU Student Handbook, a student may be asked to leave the classroom 

and be referred to the Vice President of Student Development before being allowed to return to class for 

egregious or continual violations of this policy.  

 

Testing: 
Students are required to take all exams and test. If an emergency situation arises and a student cannot take a test 

on the date specified, the student must make arrangements with the instructor and MBU Testing Center to take 

the test at another time, as agreed upon by the instructor. Points may be deducted as a result of taking an exam 

late. (Allowance for test administration is at the discretion of the instructor.)  

 

Changes in Syllabus: 
The instructor reserves the right to modify this syllabus and activity schedule at any time. Such changes will be 

announced during class meetings and/or on Canvas. You are responsible for updating your syllabus and making 

sure that it is accurate.   

 

Make-Up Policy: 
In the case of an unavoidable (excused) absence, a student may make up missed examinations and assignments.  

It is the student’s responsibility to make arrangements with the instructor to complete missed work in a timely 

fashion.  Students are responsible for turning work in on time, even if the student has an excused absence.  

Assignments turned in after two class periods may not receive credit.  In all other cases of absence, instructors 

are not required to allow students to make up the missed work.  Instructors may establish additional guidelines 

for their courses as long as they are in accordance with division and official university attendance policies.  

After two weeks of absences, students who incur any unexcused absences may have their final grades lowered 

commensurately, which may include failure of the course.  If students believe they have received a course grade 
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that is not reflective of the quality of their work, or their class attendance, they should refer to the MBU Grade 

Appeal Policy in the MBU Undergraduate Catalog or the MBU Graduate Bulletin. 

 

(Instructor may add course specific attendance requirements/guidelines) 

 

Course Communication: 

It is the student’s responsibility to have a working e-mail address in Canvas.  Assignments, important deadlines 

and other class-related information will be posted on Canvas. It is the responsibility of the student to routinely 

check Canvas. Failure to do so may cause confusion or other problems that are beyond the professor’s control.  

 

If you need to request an exemption or explain a situation to the professor, please use email or Canvas. Due to 

the number of students dealt with on a daily basis, the professor cannot be responsible for verbal agreements 

that are not confirmed in writing. Also, it is wise to keep copies of all communication with the professor so that 

if there is a misunderstanding you have documentation of the agreed arrangement. 

 

Course Policies: 

 

Missouri Teacher Standards 

 

1. Content knowledge and perspectives aligned with appropriate instruction: The teacher understands 

the central concepts, structures, and tools of inquiry of the discipline(s) and creates learning experiences 

that make these aspects of subject matter meaningful and engaging for all students. 

2. Understanding and Encouraging Student Learning, Growth and Development:  The teacher 

understands how students learn, develop and differ in their approaches to learning. The teacher provides 

learning opportunities that are adapted to diverse learners and support the intellectual, social, and 

personal development of all students.  

3. Implementing the Curriculum:  The teacher recognizes the importance of long-range planning and 

curriculum development. The teacher develops, implements, and evaluates curriculum based upon 

standards and student needs. 

4. Teaching for critical thinking:  The teacher uses a variety of instructional strategies to encourage 

students’ critical thinking, problem solving, and performance skills including instructional resources. 

5. Creating a positive classroom learning environment: The teacher uses an understanding of individual 

and group motivation and behavior to create a learning environment that encourages active engagement 

in learning, positive social interaction, and self-motivation. 

6. Utilizing Effective Communication: The teacher models effective verbal, nonverbal, and media 

communication techniques with students and parents to foster active inquiry, collaboration, and 

supportive interaction in the classroom.  Makes effective use of technology and media communication 

tools. 

7. Use of Student Assessment Data to Analyze and Modify Instruction: The teacher understands and 

uses formative and summative assessment strategies to assess the learner’s progress, uses assessment 

data to plan ongoing instruction, monitors the performance of each student, and devises instruction to 

enable students to grow and develop. 

8. Professional Practice: The teacher is a reflective practitioner who continually assesses the effects of 

choices and actions on others.  The teacher actively seeks out opportunities to grow professionally in 

order to improve learning for all students. 

9. Professional Collaboration: The teacher has effective working relationships with students, parents, 

school colleagues, and community members. 
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Course Learning Objectives: 

SUBJECT COMPETENCIES: By the end of this course, in conjunction with EDCL 411 Teaching Field 

Experience II, the student will have had opportunities to expand his/her knowledge and understanding of the 

grade levels of their professional focus.  The student’s knowledge should be enhanced in the following areas: 

1. Understand classroom organization 

 Desk arrangements 

 Location of the teacher’s desk 

 Learning centers 

 Location of equipment and materials 

 

2. Know and use resources available 

 Human 

 Technology 

 Textbooks 

 Materials 

 Equipment 

 

3. Recognize the diverse student population in 

the classroom and the school 

 Socioeconomic status 

 Exceptionalities 

 English Language Learners (ELL) 

 Ethnic diversity 

 Gender diversity 

 

4. Understand  and engage in lesson planning 

and presentation 

 Long/short-term planning 

 Curriculum objectives and goals 

 Strategies-questioning, variety, wait 

time, use of prior knowledge, interest 

of students, motivation, problem 

solving, active learning, etc. 

 

5. Understand classroom management 

 Rules 

 Procedures 

 Consistency 

 Reinforcement 

 Rewards 

 Self-Discipline 

 

6. Observe teacher-student relationship 

 Develops rapport with students 

 Empathizes with students 

 

7. Recognize powerful teaching characteristics 

 Communicates high expectations 

 Caring 

 Evaluate and interpret student 

progress 

 Create a climate of fairness 

 Drive to complete 

 

Additional Class Requirements 

1. The student is expected to attend all scheduled classes and engage in all activities.  

2. The student is expected to read the required textbook and prepare for discussions. 

3. The student will read and sign the Student Teacher Placement Practices, which will aid in preparing the 

student for his/her student teaching experiences and placements. 

4. The student will participate in group discussions related to observation experiences and corresponding 

topics from the textbook. 

5. The student will participate in a discussion on the topic of diversity, which will be presented by the 

instructor and/or a guest speaker. 

6. The student will submit the Standard 8 Professionalism reflection. The final submission should be ready 

for the Professional Development Portfolio. 
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Please note: All field experiences school placements will be arranged by MBU (Main Campus) through the 

school principal/district personnel that are designated to coordinate assignments. 

 

After your field experience assignment has been made, you should make contact with the cooperating teacher to 

introduce yourself and express your appreciation for working with you. 

 

POINTS:     GRADING SCALE: 

Class Participation    Pass/Fail  

Standard 8 Professionalism   100 points 

 

Note: Student must attend all sessions, including Field Experience Orientation. 

                                                                                                        

*** This course syllabus is subject to change. *** 
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Standard 8:  PROFESSIONALISM 

Rationale:  

The Missouri Department of Elementary and Secondary Education (DESE) supports the importance of quality 

reflection for practitioners in their professional portfolios. Reflection involves continual and cognitive 

evaluation of the effects of choices and actions on others. Teacher candidates and practitioners need to actively 

seek opportunities for professional growth in teaching and learning in order to improve teaching and learning 

for all students.  

 

Recommended length:  2-4 pages 

 

 Your reflection for this standard should demonstrate:  

o Reflection on teaching practices to improve instruction and learning.  

o Identification and reflection on the plethora of professional development opportunities, including 

teacher preparation programs, school districts, professional associations, and more.  

o Awareness of the influence of district policies and school procedures for classroom structure.  

o Knowledge of at least two theorists, their beliefs, and how you will or have practiced the theorists' 

beliefs in the classroom.  

 Questions for reflection about this standard:  

1. Are my teaching practices effective for learning and achievement?  

2. Are my students growing and succeeding?  

3. Do my teaching practices foster engaged learning?  

4. Do I have a commitment to life-long learning?  

5. Do I reflect on my past teaching for improvement?  

6. Do I reflect on my field experiences to grow as a professional?  

7. How do I use student feedback for improvement in lesson design and instruction?  

8. How does my demeanor and approach to students motivate and facilitate learning?  
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Writing Guide:  Standard 8 - Professionalism: 

By Mark Engelhardt, Ph. D.  © 2012, 2013 

 

The teacher is a reflective practitioner who continually assesses the effects of choices and actions on others. 

The teacher actively seeks out opportunities to grow professionally in order to improve learning for all 

students.  

 

Introduction: 

 A quote on the importance of reflection would be helpful. A personal anecdote on how reflection helped 

your ability to teach future lessons so that students could learn more effectively would be good.  Also, be sure to 

address the key points mentioned in the quality indicator as personal belief statements. 

Overview of the Standard: 

 Interpretation: This standard has two key elements: First, that you assess the results of our actions using 

various problem solving methods. Did it help or hinder student leaning? Did it facilitate cooperative efforts on 

the part of the faculty, students, and parents? Then, when you identify a problem or area of concern, what did 

you do to address it? What information or assistance did you seek to address the problem? Secondly, are you 

actively taking advantage of professional growth opportunities? What professional organizations do you belong 

to? What professional journals do you subscribe to? What conferences or workshops have you attended? How 

did these help your students learn more effectively?  Be sure to mention some key theorists such as 

Max van Manen, Sparks and Langer, and Cruickshank and cite at least one artifact.  
The Quality Indicators:  Be sure to start each paragraph with a thesis sentence that repeats the quality 

indicator (which is a teaching best practice).  Mention briefly a theorist and his/her main idea dealing with the 

indicator.  Give a concrete and detailed example(s) of how you implemented the indicator into a classroom 

activity. Finally, conclude with a statement “Student learning or growth benefited from this by…” It would be 

great to have student comments, journal statements, pre-tests / post-tests, and work samples that you could cite 

as support of your claim of student benefit.   

Quality Indicators 1 – Self-Assessment and Improvement: 

 

The pre-service teacher understands strategies for reflecting on teaching practices to refine their own 

instructional process in order to promote the growth and learning of students.  

 

 A common error pattern is the failure to tie your reflection and professional growth experiences to 

how they will help your students learn more effectively. 

 

Quality Indicator 2 – Professional Learning:  

The pre-service teacher identifies and understands the use of an array of professional learning opportunities 

including those offered by educator preparation programs, school districts, professional associations, and/or 

other opportunities for improving student learning. 

 Take notes whenever you attend a professional development meeting, then you can use them as an 

artifact. 

 

 Again, a common error pattern is the failure to tie your reflection and professional growth 

experiences to how they will improve student learning. 

 

Quality Indicator 3 – Professional Rights, Responsibilities, and Ethical Practices:  

 

The pre-service teacher is knowledgeable of and demonstrates professional, ethical behavior and is aware of 

the influence of district policies and school procedures on classroom structure. 
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 Study the pdkintl.org, MSTA, and NEA.org for professional ethical standards. It would be an excellent 

project to create your own code of professional ethics which you could then post prominently in your 

classroom! 

 

 Identify how being moral and ethical will benefit your students’ growth and development as well as 

make you more reflective regarding your teaching. 

 
Supporting Artifacts: 

 May include reflective papers you have done for Student Teaching, EDCL 211, and EDCL 411 both in 

the form of individual lesson reflections and the summative reflection for the course.  Of course EDUC 

201 and 401 will also be beneficial.   

 Powerful reflective papers on lessons, activities, and experiences you have gained as part of a course 

could also be used.  

 Evaluation that speaks to your ability to reflect.  

 A personal code of teaching ethics. 

 
Theorists: 

 Acheson, K. and M. Gall. 1987. Techniques in the clinical supervision of teachers (2nd ed). New 

  York: Longman.   

 Adler, S. 1991. The reflective practitioner and the curriculum of teacher education. Journal of  

Education for Teaching, 17, 2, pp. 139-150.  

 Bartlett, L. 1990. Teacher development through reflective teaching. In Second Language Teacher  

Education. eds. J. Richards and D. Nunan. New York: Cambridge University Press.  

 Brock, M., B. Yu, and M. Wong. 1992. "Journaling" together: Collaborative diary- keeping and  

teacher development. In Perspectives on second language teacher development.  J.  

Flowerdew, M. Brock, and S. Hsia (eds). Hong Kong: City University of Hong Kong. pp. 295-

307.  

 Carr, W. and S. Kemmis. 1986. Becoming critical: Education, knowledge and action research.  

London: Falmer Press.  

 Cruickshank, D. R. (1985). Uses and benefits of reflective teaching, Phi Delta Kappan. 66, 704- 

706.  

 Cruickshank, D. R., & Metcalf, K. M. (1993). Improving preservice teacher assessment through on- 

campus laboratory experiences. Theory Into Practice, 32, 86-92.  

 Cruickshank, D. R., Bainier, D., Cruz, J. Jr. Giebelhaus, C., McCullough, J. D., Metcalf, K. M., &  

Reynolds, R. (1996). Preparing America’s teachers. Bloomington, IN: Phi Delta Kappa  

 Day, C. 1993. Reflection: A necessary but not sufficient condition for teacher development. British  

Educational Research Journal, 19, 1, pp. 83-93.  

 Dewey, J. 1933. How we think. In Mental Discipline in Modern Education. . W. Kolesnick. (ed.  

  Madison, WI: University of Wisconsin Press.  

 Elbaz, F. 1988. Critical reflections on teaching: insights from Freire. Journal of Education for 

 Teaching, 14, pp. 171- 181.  

 Fanselow, J. 1987. Breaking rules. New York: Longman.  

 Farrell, T. 1995. Second language teaching: Where are we and where are we going? An interview with 

Jack  

Richards. Language Teaching: The Korea TESOL Journal, 3, 3, pp.94-5. 1996. A qualitative 

study of the  

 reflections of four experienced EFL teachers in Korea as they reflect on their work. Unpublished 

doctoral  

 dissertation. PA: Indian University of Pennsylvania.  



 

MBU Master Syllabus – Revised FA-18 Page 12 

 Francis, D. 1995. The reflective journal: A window to preservice teachers' knowledge. Teaching and 

Teacher  

Education, 25, 2, pp. 229-241.  

 Fuller, F. 1970. Personalized education for teachers: An introduction for teacher educators, Report No. 

001.  

Austin, Texas, Research and Development Center for Teacher Education.  

 Golby, M. and R. Appleby. 1995. Reflective practice through critical friendship: Some possibilities.  

Cambridge Journal of Education, 25, 2, pp. 149-160.  

 Gore, J. and Zeichener, K. 1991. Action research and reflective teaching in preservice teacher education: 

A  

case study from the United States. Teaching and Teacher Education, 7, pp. 119-136.  

 Hatton, N. and D. Smith. 1995. Reflection in teacher education: Towards definition and implementation. 

Teaching and Teacher Education, 11, 1, pp. 33-39.  

 Killon, J. and G. Todnew. 1991. A process of personal theory building. Educational Leadership, 48, 6, 

pp.  

14-16.  

 Lange, D. 1990. A blueprint for a teacher development program. In Second Language Teacher 

Education. 

eds. J. Richards, and D. Nunan. New York: Cambridge University Press.  

 McFee, G. 1993. Reflections on the nature of action-research. Cambridge Journal of Education 23, 2, 

pp. 

173-183.  

 Nias, J. 1987. Learning from difference: A collegial approach to change. In Educating Teachers, ed. J.  

Smyth. Barcombe: The Falmer Press.  

 Pennington, M. 1992. Reflecting on teaching and learning: A development focus for the second 

language  

classroom. In Perspectives on Second Language Classroom Teacher Education. eds. J. 

Flowerdew, 

M. Brock, and S. Hsia. Kowloon: City Polythenic of Hong Kong. 1995. The teacher change 
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Examples of Various Teaching Codes of Ethics 

 http://www.msta.org/about/ethics.aspx (MSTA code of ethics) 

 http://www.nea.org/home/30442.htm (NEA’s code of ethics) 

 http://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics (Association of American Educators code of ethics) 

 http://www.fldoe.org/edstandards/code_of_ethics.asp (Florida code of ethics)  

MSTA's Code of Professional Ethics 

Student 

 We believe our first obligation is to the students entrusted to our care. 

 We believe the purpose of education is to develop each individual for his or her fullest participation in 

the American democratic society, to pursue truth and to seek excellence. We will accept the 

responsibility of taking the initiative to eliminate all barriers that prevent full access to this unique 

education for all. 

Profession 

 We believe academic freedom is inherent in, and essential to, the teaching profession. 

 We believe that for students to learn, teachers must be free to teach. 

 We believe every educator should have a broad general education, a depth of preparation in special areas 

and a mastery of knowledge and skills. 

 We believe an educator should be endowed with a thorough understanding of professional ethics, should 

possess a zeal for continuous self-improvement and should be imbued with a sense of moral and 

professional responsibility. 

Community 

 We believe every educator has a right and a responsibility to be an informed and active citizen. 

 We believe that if school is to relate to the students, teachers must understand the community and the 

home environment of all students. 

 We believe free public education is an integral part of the community it serves, and we shall encourage 

the development of educational opportunities for all. 

 We believe the continuation of our free nation and its strength and well-being are dependent on free 

public education. 

  

http://www.msta.org/about/ethics.aspx
http://www.nea.org/home/30442.htm
http://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics
http://www.fldoe.org/edstandards/code_of_ethics.asp
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PROFESSIONAL DEVELOPMENT FOLIO SCORING GUIDE for TEACHERS 

Student Name:         Student ID:    

REFLECTION:         SCORE:    

 

Traits Exceeds  

Expectations 

Meets  

Expectations 

Does Not Meet 

Expectations 

Introduction  

                      10 pts 

Extensively introduces the 

standard and prompt. 

Introduces the standard and 

prompt.  

Has not introduced the 

standard and prompt. 

Quality Indicators 

 

   Analysis: 

   Connections,    

   Interpretations,  

   and Applications 

 

 

 

 

 

 

 

 

 

                      50 pts 

Every quality indicator for 

the standard is thoroughly 

discussed.  

 

Clearly and creatively 

interprets and analyzes 

knowledge for positive 

and negative patterns in 

learning and achievement. 

 

Interpretations and 

analysis allow for clear 

and creative inferences 

and decisions that are 

appropriate and beneficial 

for students. 

Every quality indicator for 

the standard is discussed. 

 

 

Interprets and analyzes 

knowledge for positive and 

negative patterns in 

learning and achievement. 

 

 

Interpretations and analysis 

allow for inferences and 

decisions that are 

appropriate and beneficial 

for students. 

Some quality indicators are 

not well discussed or are not 

discussed at all. 

 

Little evidence of 

interpretation and analysis 

of knowledge of learning 

and achievement is 

presented. 

 

Little evidence that 

inferences and decisions are 

appropriate or beneficial for 

students. 

Theorists  

 

 

 

                      10 pts 

Two or more educational 

theorists and their theories 

are thoroughly discussed 

and related to best practice 

in the classroom. 

Two educational theorists 

and their theories are 

discussed and related to 

best practice in the 

classroom. 

Less than two educational 

theorists and their theories 

are mentioned and 

discussed. 

 

Artifacts  

Referenced 

 

  

                      10 pts 

Two or more artifacts are 

hyperlinked and are 

thoroughly discussed and 

appropriately aligned to 

the standard. 

One artifact is hyperlinked 

and discussed and is 

appropriately aligned to the 

standard. 

No artifact is referenced or 

the artifact is not 

hyperlinked and/or is not 

discussed or appropriate for 

the standard. 

Writing Skills  

                      10 pts 

 

Grammar and 

Spelling        10 pts 

Exemplary writing skills.  

 

 

Grammar and spelling are 

correct. 

Average writing skills. 

 

 

Few grammar and spelling 

errors. 

Poor writing skills. 

 

 

Many writing, grammar, 

and spelling errors.  

 

General Comments and Suggestions: 

 


