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Forward 
 

 

Dear Field Experience Student, 
 

This handbook purposefully accompanies exciting and culminating landmarks within your teaching endeavors!  

Importantly, the MBU Education Division faculty created the document to enhance your journey from pre-service 

observer through the intense challenges you encounter as pre-teaching practice (field experience) to the ardent 

achievement you accomplish with fulfillment of student teaching. 

 

We sincerely congratulate your progress, and envision the minute-by-minute effort applied to each lesson’s 

‘reflective’ closure. All ‘degree-seeking’ classes converge as you combine scholarship, integrity, caring, flexibility, 

and determination in order to switch from ‘learning the teacher’ (as you completed each course) to ‘teaching the 

learner’ as you instruct each child. Wow! 

 

The success of your instruction also results from your practiced ‘professional enjoyment’ of every teaching 

opportunity. These numerous opportunities happen with the ‘teacher personality’ you continuously display. 

Enthusiastic greetings, genuine smiles, sincere praise, affective listening, a mature ‘posture’, credible expectations, 

and empathy with dignity begin to establish the exchange of trust and mutual respect needed for your classroom’s 

climate and each student’s daily progress. 

 

At the first suitable circumstance, your initial- and continued- involvement in a component of each student’s 

learning experience and activity confirms your intention to discover how that individual eagerly grasps what you 

intend to teach. This involvement confirms your regard for uniqueness and diversity.  

 

As each day concludes, remember (Yes! Each day concludes!) to dedicate renewed ‘exit enthusiasm’ to positive 

remarks that affirm knowledge learned, skill acquired, great ‘effort’ observed. Include comments that regard 

‘student as learner’ and ‘teacher as learner’ (you!).  Students then leave your classroom, go home, and inform a 

parent that they want to come to school. 

 

Now, in reality, at this stage of your journey to become a certified teacher, you follow the lead of an experienced 

cooperating teacher.  That wise professional shares strategies for success. Thus, a critical task of those important 

first days becomes the observation and written record of those pedagogical, subtle and overt techniques used to 

create a classroom climate of learning.  Yes, write about them in a journal. 

 

Summarily, 

 

1. You truly display care because you learn each student’s interests, needs, and strengths. 

2. You arrive prepared, even from the first day, to teach students. 

3. You model the importance of continuous learning by sharing your interests with students (i.e. a book you 

read, an application you acquired, a game you enjoy). 

4. As soon as possible, you create a respectful, trusting, and ‘safe haven’ for learning and welcome 

appropriate interaction and personal expression. 

 

 

In Christ, 

 

 

 
Missouri Baptist University Education Faculty 
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Introduction to Field Experience 

 
Welcome to Missouri Baptist University Education Program of Field Experiences. We hope this 

phase of your training will be an exciting and rewarding time. Field experiences are 

systematically selected to provide opportunities for education students to observe, plan and 

practice in a variety of settings appropriate to the professional roles for which they are preparing. 

These experiences are accompanied by professional feedback to students to encourage the best 

practices.  
 

Courses are designed to give students the opportunity to prepare for all teaching and counseling 

responsibilities under the supervision of a member of the teacher education faculty and a 

cooperating school professional. The purposes of these experiences are to nurture intellectual and 

leadership capacity; to promote continuous improvement of teaching skill; knowledge of subject 

matter and pedagogy; to encourage the use of best available research and practices; to improve 

understanding of how students differ developmentally and culturally; to increase expertise in 

teaching strategies and use of technologies; and to engage in continuous reflective evaluation of 

performance. The student will have the opportunity to develop positive interpersonal 

relationships with various individuals that comprise the learning community. 
 

This guide provides a useful blueprint to be followed by all of those who work in, and are 

responsible for the success of the field experiences program; the college supervisor, the 

cooperating professional, and teacher candidates. Each member of this team is encouraged to 

become familiar with the roles of other team members. The maximum success of the program 

and of each individual is dependent upon the effective interaction by all those involved.  
 

The Director of Field Experiences will give approval for all field experiences and student 

teaching assignments.  
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Contact Information 
 

Missouri Baptist University 

Education Division 

One College Park Drive 

St. Louis, MO 63141 

Phone: 314. 434.1115 

Fax: 314.744.7656 

 

 
 

Dr. Erica L. Bumpers 

Director of Field Experience and Associate Professor of Education 

Education Division 

314.744.5339 

bumperse@mobap.edu 

 

Ms. Vanessa Hathaway 

Field Experience Coordinator 

Education Division 

314.485.8488 

HathawayV@mobap.edu 

 

Ms. Kathleen Wendt 

Director of Teacher Certification Advising 

Education Division 

314.392.2324 

Wendt@mobap.edu 

 

 

Mrs. Ricki Roth 

Undergraduate Education Advisor 

Education Division 

314.744.7625 

Rothri@mobap.edu 

 

 

mailto:bumperse@mobap.edu
mailto:HathawayV@mobap.edu
mailto:Wendt@mobap.edu
mailto:Rothri@mobap.edu
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Field Experience Information Links 
Looking for Go To Link Below 

Important Information for 

Field Experience Students 

https://www.mobap.edu/wp-content/uploads/2013/01/Important-

Information-for-Field-Experience-Students3.pdf  

SMSTA Application Form 
https://www.mobap.edu/wp-content/uploads/2013/01/S-MSTA-

Application-Form.pdf 

Junior Achievement and 

Missouri Baptist University 

http://www.mobap.edu/wp-content/uploads/2013/01/Junior-

Achievement-and-Missouri-Baptist-Information.pdf 

Junior Achievement CDS 

Form 

https://www.mobap.edu/wp-content/uploads/2013/01/Junior-

Achievement-CDS-Form-2014-2015.pdf 

Curricular Practical Training 
https://www.mobap.edu/wp-content/uploads/2013/01/Curricular-

Practical-Training-EDUCATION-DIVISION.pdf 

Field Experience Time Sheet 
http://www.mobap.edu/wp-content/uploads/2013/01/Field-

Experience-Time-Sheet.pdf 

Field Experience Observation 

Log 

http://www.mobap.edu/wp-content/uploads/2013/01/Field-

Experience-Log-Observation-Form.pdf 

Permission Form-Student 

Work 

http://www.mobap.edu/wp-content/uploads/2013/01/Permission-

Form-Student-Work.pdf 

Competency Journal – 

MoSPE Fillable Form 

http://www.mobap.edu/academics/field-experiences-2/  

(scroll to bottom of page) 

University Supervisor and 

Cooperating Teacher 

Evaluation of Field 

Experience Rubric 

https://www.mobap.edu/wp-content/uploads/2013/01/University-

Supervisor-and-Cooperating-Teacher-Evaluation-of-Field-

Experience-Rubric2.pdf 

 

 

 

 

 

 

 

https://www.mobap.edu/wp-content/uploads/2013/01/Important-Information-for-Field-Experience-Students3.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/Important-Information-for-Field-Experience-Students3.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/S-MSTA-Application-Form.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/S-MSTA-Application-Form.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Junior-Achievement-and-Missouri-Baptist-Information.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Junior-Achievement-and-Missouri-Baptist-Information.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/Junior-Achievement-CDS-Form-2014-2015.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/Junior-Achievement-CDS-Form-2014-2015.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/Curricular-Practical-Training-EDUCATION-DIVISION.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/Curricular-Practical-Training-EDUCATION-DIVISION.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Field-Experience-Time-Sheet.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Field-Experience-Time-Sheet.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Field-Experience-Log-Observation-Form.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Field-Experience-Log-Observation-Form.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Permission-Form-Student-Work.pdf
http://www.mobap.edu/wp-content/uploads/2013/01/Permission-Form-Student-Work.pdf
http://www.mobap.edu/academics/field-experiences-2/
https://www.mobap.edu/wp-content/uploads/2013/01/University-Supervisor-and-Cooperating-Teacher-Evaluation-of-Field-Experience-Rubric2.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/University-Supervisor-and-Cooperating-Teacher-Evaluation-of-Field-Experience-Rubric2.pdf
https://www.mobap.edu/wp-content/uploads/2013/01/University-Supervisor-and-Cooperating-Teacher-Evaluation-of-Field-Experience-Rubric2.pdf
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Field Experience Placements 

 
 Students must complete Teaching Field Experience I and Teaching Field Experience II in 

two different districts. 

 

 Early Childhood Stand-Alone candidates must complete one Field Experience in grades 

Pre-K/K and one Field Experience in grades 1-3.   

 

 Elementary Education candidates must complete one Field Experience in grades 1-3 and 

one Field Experience in grades 4-6.   

 

 Students seeking certification in both Early Childhood and Elementary Education should 

complete one Field Experience in Pre-K/K OR Grades 1-3 and one Field Experience in 

grades 4-6.   

 

 Those seeking K-12 or dual certification should complete Field Experiences in Elem and 

MS/Sec. for K-12 certification and in appropriate grade levels/subjects for each area of 

dual certification.  

 

 Students enrolled in EDCL 211 Teaching Field Experience I must be concurrently 

enrolled in EDUC 210 Teaching Field Experience I Seminar.  

 

 Students enrolled in EDCL 411/511 Teaching Field Experience II must be concurrently 

enrolled in EDUC 410/510 Teaching Field Experience II Seminar.  

 

 Successful completion of both seminar courses with a final grade of CR is required for 

degree completion and/or satisfaction of certification requirements. 
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Field Experiences 

Field Experience I:  Exploring the Profession  

In this introduction to the teaching profession, students are given support and guidance as they 

observe and act as a classroom teacher’s aide in a setting most directly related to their preferred 

area(s) of certification. During their 30-clock hour of observation, students are required to 

present one lesson under the direction of the classroom teacher with whom they are 

working.  This beginning field experience is designed to provide the students with the 

opportunity to experience classroom instruction and behavior with students in age-appropriate 

groups.  The objective is for the university students to reflect on their initial decision to pursue a 

teaching career and to evaluate the age level of students with whom they feel most 

suited.  During this initial field experience, the university students have opportunity to rethink 

previous decisions and choices for study in the event they find themselves unsuited for a career 

in education or on a particular level of instruction.  At this point, students still have ample time to 

change their course of study if this is the appropriate decision. 

Students will be concurrently enrolled in EDUC 210 Teaching Field Experience I Seminar, 

which is designed to develop students into professional and reflective practitioners. Students will 

explore issues of self-assessment and self-improvement, professional learning opportunities, and 

rights, responsibilities, and ethical practices of teachers. 

 This is an initial field experience to be taken at the beginning of the student’s pre-service 

teacher education program.  This 30 clock-hour field experience should be completed 

within the grade levels of the certification being sought. Students will begin to develop an 

experiential foundation through a combination of classroom observations, dialogue with 

practicing teachers and university supervisors, working with children as tutors or in small 

groups, and/or other professional teaching experiences.  Students will successfully create 

and present a minimum of one lesson to K-12 students under the supervision of the K-12 

classroom teacher and the university supervisor.  Students will also meet as a large group 

with the Director of Field Experiences and/or his designee at scheduled times for 

discussion of special topics and activities.  The field experience school placement will be 

assigned or approved by the Director of Field Experiences. 
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Field Experience II:  Professional Standing 

300-and 400/500-level education courses – Based on the students’ Phase I field experiences and 

the insight they were able to benefit from being in the classroom experiencing education from a 

“front row seat,” MBU students are now at the point in their education that they can make 

insightful and practical decisions about continuing in the teacher education program.  In the 

Phase I experience, students were primarily observers and less participants in the actual teaching 

and learning process.  During Phase II field experiences, students draw from their experiences, 

decisions, and choices they have made because of those experiences and are better prepared to be 

more participatory in the classroom experience.  During this phase, students are expected to 

experience teaching and learning through a variety of field experiences in different classroom 

settings embedded in the syllabi in various courses relating to the grade-level and/or subject(s) in 

which they are seeking certification. These courses are denoted as “SFE” or Seminar and Field 

Experience. Students assume more independence in planning and presenting lessons, but still are 

given ample faculty and professional support.  These field experiences are combined with 

opportunities for reflective discussion, student interaction, problem solving, and 

journaling.  During these experiential activities, students are required to present multiple lessons 

in a variety of content areas, using various instructional strategies, but all focused on professional 

competency based on the MoSPE standards.  An integral part of these courses and field 

experiences is the interchange among university students in the class, the cooperating field 

teacher, and university faculty.  This is a time for critical thinking and exploration of the 

profession based on a problem-solving methodology. 

EDCL 411/511 Field Experience II – In Phase II, students are given opportunity to participate in 

the teaching and learning process and are required to think critically and reflectively about their 

performance, their competency, and their contribution to the students in their classrooms.  

Teaching now has become the profession of choice and students who spend quality time being 

actively involved in classroom activities have a great advantage over students who have not had 

the opportunity to experience the classroom first hand.  During this 45 clock hour field 

experience, MBU students further refine their teaching competencies as they work independently 

with a cooperating teacher and with faculty supervision to prepare and present three lessons in a 

grade/subject area relating to their certification preference.  The university students are solely 

responsible for providing extensively planned and coordinated lessons and are accountable for 

the results.  The integration of curriculum, instruction, and assessment is the primary objective of 

this level of experience. Students are expected to continually seek ways to improve their 

competency in areas, which are the most personally and professionally challenging. 

Students will be concurrently enrolled in EDUC 410/510 Teaching Field Experience II 

Seminar. Topics covered will include placement information and expectations, planning for 

student teaching and professional collaboration. Students will explore issues related to collegial 

activities, collaboration with others in the school system to meet student needs, and cooperative 

partnerships in support of student learning. 

 

This field experience is to be completed in a different setting than the initial experience in EDCL 

211.  This field experience should be completed near the end of the student’s pre-service teacher 
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education program but before the student teaching experience. This field experience requires 45 

clock hours of tutoring, observing, and assisting with small groups or individuals in an 

instructional setting within the grade levels of desired certification.  The student is expected to 

present a minimum of two lessons, write a reflective report, collect artifacts, and meet with the 

college supervisor to discuss educational issues/topics and field experience.  The Director of 

Field Experiences and Coordinator of Field Experiences will assign the field experience location.  

Students taking this course for graduate credit must complete all-graduate course requirements. 
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Field Experience Expectations 

Notification of Placements 

Field Experience Request and Self Disposition are sent to students the semester before the 

observations begin. Forms are due to the Field Experience office on or before August 1 for Fall 

and semester placements or December 1 for Spring semester placements. Forms completed in a 

timely manner will allow the best chance of receiving a placement at the school of your choice, 

however requested placements are not guaranteed. 

Time Sheet 

A time sheet is completed for each field experience. Each time the pre-service teacher visits the 

school a line on the time sheet is completed. At the end of the placement, both the cooperating 

teacher and the field experience student confirm that all tasks have been completed. 

Discipline and Classroom Management 
 

The Cooperating Teacher is ultimately responsible for his/her students in every way.  Observe 

closely the techniques and procedures that are used throughout the initial days of observing.  

How do they relate to some of the theories of classroom management discussed in your college 

classes?  How do they relate to your own ideas on working with students?  Following the 

procedures already set forth by the Cooperating Teacher will make for a smooth transition into 

your assuming the teaching responsibilities in the time to follow.  Again, preparing for the day, 

means thinking ahead about meeting the needs of your students. Thus, you will keep them 

actively engaged in the learning process and minimize the need for any external intervention on 

your part.  Remember, as you assume teaching, you are the adult and you are in charge.   

 

Professionalism 
 

The teaching profession carries with it high ethical standards.  The school in which you are 

assigned, its personnel, parents, students, and teachers should not be discussed negatively either 

in or out of the school.  Confidentiality is of prime importance as to what occurs during the 

school day.  All schools and their respective attendance areas (neighborhoods) have an informal 

community network; so, what you say in public will be public.  

 

Social Media 
 

Field Experience students are advised to be particularly cautious of allowing students to access 

their social media accounts during or after the field experience. Field Experience students who 

allow public access to their accounts are expected to assure that all information on the account is 

appropriate for underage minors and maintain the highest standards. 
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Attire 
 

Dress professionally and be a model for students, parents, and school community.  Attire should 

be modest and reflective of a professional setting and appropriate for the activities occurring at 

that time. Your appearance will go a long way toward establishing you as the person in charge in 

the classroom. 

Professional Conduct 

As students from Missouri Baptist University pre-service teachers are expected to conduct 

themselves in a thoroughly professional, responsible, and reliable manner at all times. Field 

experience students are guests in schools and are expected to maintain the same professional 

standards as all other faculty and staff. It is important that field experience students strive to 

acquire and refine personal qualities, knowledge, and standards of practicing professional 

educators. 

Field experience students should be prepared with a list of dates and times they plan to be in the 

classroom and should be communicated with the cooperating teacher.  

Transportation 

Each student is responsible for his or her own transportation to and from each of the school. 

Missouri Baptist does not provide transportation.  

Background Checks 

A completed background check is required prior to beginning observations in all field 

experiences and for student teaching. A new background check is required each semester.  All 

students participating in a field experience or student teaching are required to request a 

background check through the Family Care Safety Registry of the Department of Health and 

Senior Services.  

 

First-time registrants: 

1. Upon entering the DHSS website, click the Register Online link and follow all 

instructions.  A social security number and valid credit or debit card are required. Under 

Type of Worker, click on Voluntary.  

2. The registration cost of $11 is the responsibility of the student requesting the background 

check.  Debit and credit cards are the forms of payment accepted.  

3. Students will receive a letter in the mail from the DHSS stating that their background check 

came back clear or not. 

4. It is the students’ responsibility to make a photocopy of the background check and submit 

the photocopy to the Teacher Education Office to be placed in their Teacher Education file.  

5. This mailed notification should be taken to the school where the student is observing. 
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If you are already registered: 

 

1. A person needs to register only one time. Click on the link, Is a Person Already Registered? 

and type in the Social Security number to verify that a person is registered with the Family 

Care Safety Registry.  

2. Requests for updated background screenings may be made by phone using the toll-free 

access line, 1-866-422-6872, between 7:00 a.m. and 5:00 p.m., Monday through Friday. 

Liability Insurance 

Missouri Baptist University requires each student observing in school districts must have liability 

insurance through S-MSTA. The cost is $5.00 for chapter dues. Students enrolled at the Union 

Regional Learning Center in Franklin County owe chapter dues of $7.00 due to the partnering 

with East Central College. S-MSTA provides students with $2,000,000.00 in liability insurance. 

The completed application with a check or money order made payable to Missouri Baptist 

University must be submitted prior to beginning the field experience. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://webapp03.dhss.mo.gov/fcsrnet/SearchForm.aspx
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Missouri Baptist University Education Division 

Lesson Plan Format 
 

 
Designer(s):_________________________________________________________________ 

 

Title:__________________________________Subject/Course:_______________________ 

 

Topic:_______________________________________Grade/Level(s):__________________ 

 

Applicable Standards (Missouri and National) / Quality Indicators 

[Write out the Show-Me Standards AND Common Core State Standards (math or 

language arts), grade / course level expectations (GLEs/CLEs), or Missouri Early Learning 

Standards (for early childhood) being addressed by this lesson. Write the central concept 

followed by the standard. For example,  

 

Show-Me Standards, ELA: 

In English Language Arts, students in Missouri public schools will acquire a solid foundation 

which includes knowledge of and proficiency in 

1. speaking and writing standard English (including grammar, usage, punctuation, spelling, 

capitalization) 

 

CCSS.Math.Content.8.EE.A.1: Know and apply the properties of integer exponents to generate 

equivalent numerical expressions. For example, 3
2
 × 3

–5
 = 3

–3
 = 1/3

3
 = 1/27. 

 

GLE: Elements of Geographical Study Analysis: 

5. Knowledge of major elements of geographical study and analysis (such as location, place, 

movement and regions) and their relationships to changes in society and the environment. 

 

Missouri Early Learning, Mathematics, Patterns and Relationships (Algebra): 

III.1.b Recognizes relationships in the environment: Orders things according to relative  

 differences.]  

 

 Lesson Purpose and Discussion Question(s) 

[What concept (“big idea”) do you want students to understand after completing this 

lesson?  The lesson purpose is a statement (complete sentence) that indicates the overarching 

importance of the knowledge and/or skills that students learn in the lesson.  This statement is 

written for the teacher and should begin with the words, “The student will need to understand 

that …”, followed by bullet points sharing the core idea(s) that students will understand as a 

result of the lesson.   ] 

 

The students will need to understand that:  
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Related vocabulary: 

 

 

 

 

 

[Discussion questions (DQs) are the all-encompassing guiding questions for the lesson 

(usually 1-2 questions) and are directly related to the lesson purpose.  The DQ(s) should be 

written in “kid language” to allow the question(s) to be discussed and revisited by the students.  

The DQ(s) should be intriguing and motivating and should be presented to the students in order 

to keep the lesson focused on the lesson purpose.  The DQ(s) should probe for deeper meaning 

and may be a springboard for further inquiry.  ] 

 

  

                                                                                                             

Learning Objective(s) / Goals 

[Objectives should be specific, observable, and measurable and should state the expected 

degree of mastery. Objectives begin with the phrase “Students will be able to" followed by an 

action verb.  For example, 

  

Students will be able to: 

 subtract two-digit numbers with regrouping with 80% accuracy. ]  

 

 

 

 

 

Assessments / Criteria for Success 

[How will you know students have gained the knowledge and skills related to the concepts 

of the lesson?  Provide an overview of the formative AND summative performance 

assessment(s) for this lesson.  

 

Formative assessment: Assessments created for teaching, used to measure student learning in 

order to guide further instruction.  These are conducted throughout the lesson(s) / unit in an 

effort to identify what the students have successfully learned and what concepts need to be 

revisited.  

 

 

Summative assessment: A final assessment is completed at the end of the unit as an assessment 

of teaching.  This is an evaluation of what students have holistically mastered.]   
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Lesson Structure and Procedures 

[Outline the logistics of the lesson, focusing on activity management, including how you will 

keep students actively engaged. How will students utilize resources? How will you break up 

the lesson into segments—the number of hours / minutes allocated?  Where are the transition 

points in the lesson? What do you expect from students during transition times? How will you 

manage the before, during, and after of the lesson? 

 

Account for how you will set up your environment to facilitate and support the activities of the 

lesson, including how students will be arranged for activities.] 

 

 

 

 

 

 

 

 

Learning Activities / Significant Tasks  

[Learning activities / significant tasks are “best instructional practices”, detailed step by 

step, outlining the specific activities that students engage in during the lesson in order to 

develop a clear understanding of the topic. These address both standard objectives (the what) 

and the instructional process (the how). Significant tasks make up the bulk of the instructional 

time allotted for the lesson. 

 

Describe specifically the instructional strategies you will use to facilitate your students’ 

learning.  Specify how you will be using direct instruction, cooperative learning, presentation, 

concept teaching problem-based instruction and discussion, inquiry based instruction, or a 

combination of methods. Be specific in outlining how you will deliver the material of this lesson 

to your students.] 

 

 

 

   

 

 

 

Resources and Materials, Including Technology 

[What resources will be needed for the lesson? Using bullet points to list all books, 

manipulatives, and other materials (concrete and online) that will be utilized in this lesson.  Be 

sure to include the specific technology tools that will be used by both the teacher and the 

students.]  
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Differentiation / Modification / Accommodation  

[What diverse learner needs will be considered when selecting resources, grouping 

students, or planning the lesson, and how will the needs be addressed? Are there any special 

considerations such as assistive technologies or second-language learning to take into account? 

BE SPECIFIC.] 

 

 

 

 

 

 

 

Extensions / Remediation / Follow up 

[What follow up activities are available to extend students’ understanding of the objectives 

once they master the essential lesson content or if they require additional support to master 

the content? How will you respond when students do learn, or assist if they are not learning? 

(Timely enrichment / extension). How can we review what we learned today in order to be ready 

to apply it tomorrow?] 

 

 

 

 

 

 

 

Reflection 

[How will you know if your efforts at planning and teaching the lesson were effective, 

powerful and meaningful to your students?  As you teach the lesson, evaluate strengths and 

weaknesses of your instruction.  Consider how you would improve the lesson if you were to 

teach it again, and share it in your reflection.] 

 

 

 

 

 

 

Additional Information 

[Include any additional information / component that you feel is important to the lesson that was 

not covered in another area of the format.] 
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Emergency Information 

 
Student Information: 

 

Name_________________________________________________ 

 

Address_______________________________________________ 

 

Phone Number______________________________________________ 

 

Cell Number _________________________________________ 

 

E-mail________________________________________________ 

 

 

Emergency Contact #1 

Name_________________________________________________ 

Address_______________________________________________ 

Cell Number___________________________________________ 

Phone Number_________________________________________ 

E-mail________________________________________________ 

Relationship to Student___________________________________ 

 

Emergency Contact #2 

Name_________________________________________________ 

Address_______________________________________________ 

Phone Number_________________________________________ 

Cell Number___________________________________________ 

E-mail________________________________________________ 

Relationship to Student___________________________________ 
 

(Please provide 1 copy for your Cooperating Teacher and 1 copy for your University 

Supervisor) 
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Missouri Baptist University 

Field Experience Request Form 

 
 

Dear Student: 
 

In order to expedite placement, it is imperative that you thoroughly complete each section of this 

form and return it to the Field Experience office by August 1
st
 for Fall semester placement or 

by December 1
st
 for Spring semester placement. You are welcome to return your form via 

mail, email or fax at (314) 744-7653. Forms may be mailed to: Missouri Baptist University, 

Attention: Vanessa Hathaway, Field Experience Office,  One College Park Drive, St. Louis, MO  

63141. If you need additional information, please email Ms. Vanessa Hathaway at 

HathawayV@mobap.edu or call her at (314)-485-8488. 

 

SECTION I 

 

1) Name: _________________________________________________ 

 

2) Phone: _________________________________________________ 

 

3) Email: _________________________________________________ 

4) Certification Area:  (Example: Secondary Business Education, Elementary Education, 

etc.) 

 

________________________________________________________________________ 

 

5) Additional Certification Areas:  If you are seeking dual or multiple areas of 

certification, please list all additional areas of certification for which you are completing 

coursework for initial certification [Do NOT include areas for which you plan to try to 

add by taking the Missouri Content Assessment (MCA)]: 

 
            

______________________________________________________________________________ 

 

SECTION II 

I am requesting placement for the following Field Experience: (Check One) 

1. Teaching Field Experience I    _____ Course EDCL 211  

2. Teaching Field Experience II   _____ Course EDCL 411(Undergraduate Students Only) 

3. Teaching Field Experience II   _____ Course EDCL 511 (Graduate Students Only) 

 

 

 

mailto:HathawayV@mobap.edu
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SECTION III 

If you are enrolled for EDCL 411/511:  Teaching Field Experience II, please state the location 

and grade level of your placement for Teaching Field Experience I: 

 

 

______________________________________________________________________________ 

District     School     Grade(s)  

 
SECTION IV 

 

All students must turn in a current Family Care Safety Registry background check (within 

the past 6 months) before being placed. A few schools require TB tests (see Important 

Information sheet for list). To request your background check, please visit 

http://www.dhss.mo.gov/FCSR/. For TB testing, please consult your physician, Walgreens, or a 

local health clinic. 

 

Please list the DAYS and TIMES that work best for you. Blocks of time should be 2 hours or 

longer per visit. These days are just tentative. Once you are placed, you and your cooperating 

teacher will set up a schedule that works best for both of you. 

 

DAYS TIMES 

Monday  
Tuesday  
Wednesday  
Thursday  

Friday  
 

SECTION V 

Grade Preference: (Please Circle or Underline One) 
PLEASE NOTE:  Early Childhood Stand-Alone candidates must complete one Field Experience in 

grades Pre-K/K and one Field Experience in grades 1-3.  Elementary Education candidates must 

complete one Field Experience in grades 1-3 and one Field Experience in grades 4-6.  Students seeking 

certification in both Early Childhood and Elementary Education should complete one Field 

Experience in Pre-K/K OR Grades 1-3 and one Field Experience in grades 4-6.  Those seeking K-12 or 

dual certification should complete Field Experiences in Elem and MS/Sec. for K-12 certification and in 

appropriate grade levels/subjects for each area of dual certification. 

  
Early Childhood: Pre-K/K  Grades 1-3      

 

Elementary:  Primary (1-3)  Intermediate Elem. Education (4-6) 

 

http://www.dhss.mo.gov/FCSR/
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Early Childhood/Elementary Combined: Pre-K/K OR Primary (1-3) Intermediate Elem. (4-6)  

 

Middle School Education (5-9)  Secondary Education (9-12) 

 

Early Childhood Special Education: Pre-K 

 

Cross-Categorical Disabilities Special Ed: (Grade Level-Circle One): Elementary / Middle 

School / Secondary 

 

SECTION VI 

Please list three school/district choices (must be different from any previous field experience or 

possible future student teaching placement): 

PLEASE INCLUDE SCHOOL DISTRICT!!! 

 

1) ________________________________________________________________________ 

 

2) ________________________________________________________________________ 

 

3) ________________________________________________________________________ 

 

**Please note that although you are listing three schools of your choice, these are only 

REQUESTS. The university reserves the right to assign you to a school other than the ones 

you requested. We will do our best to place you at the school of your choice, but we can make 

no guarantees. Thank you for being patient. 

**Please check the appropriate site where you are attending at this time: 

MBU Main Campus _____  MBU Arnold RLC _____ MBU Jefferson RLC _____ 

  

MBU Mineral Area RLC ___MBU Franklin County RLC ___MBU Troy/Wentzville RLC ___ 
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Missouri Baptist University 
Competency Journal 

 

Student Name:  ________________________________ School: _____________________Grade/Subject:  _____________________ 

     

University Supervisor_______________________________________                         Date___________________________________ 

 

Becoming a professional teacher is a journey wherein each university classroom experience, each field experience (including those 

assigned by university instructors), and your culminating student teaching experience will initiate a “jump-start” in your ability to help 

children learn to become an active part of society. Your professional teacher journey will not end with your graduation and/or 

certification as a classroom teacher; instead, you will continue to grow in knowledge and skills in your profession through daily 

preparation, teaching, and modeling the life-long learner process through action research, advanced studies, research, and other 

personal learning opportunities. 

 

 

Your Competency Journal is designed for you to: 

1. Focus your observation on the nine (9) Mo-SPE competencies. 

2. Understand the connection between these Mo-SPE competencies and classroom instruction 

3. Provide evidence that you understand the Standards and their corresponding Quality Indicator through artifacts (i.e. lesson 

and unit plans, case studies, action research, etc.) 

 

Remember, this is a journey as you gain experience in the classroom through your course work and assignments, field experiences, 

action research, case studies, essays, class reflections, journals, micro-teaching experiences and finally culminating with student 

teaching. 
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STANDARD #1:  Content Knowledge and Perspectives Aligned with Appropriate Instruction 

 

The teacher understands the central concepts, structures and tools of inquiry of the discipline(s) and creates learning 

experiences that make these aspects of subject matter meaningful and engaging for all students. 

 
QUALITY INDICATORS       DOCUMENTATION 
1.1 I know the discipline applicable to my 

certification area(s). I know the 

academic language of my discipline. 

 

 

 

 

 

1.2 I demonstrate content knowledge and 

use multiple subject specific 

methodologies for specific 

instructional purposes to engage 

students. 

 

 

 

 

1.3 I engage students in the methods of 

inquiry/research in my specific 

discipline. 

 

 

 

 

 

1.4 I create and implement 

interdisciplinary lessons that are 

aligned with standards. 

 

 

 

 

 

1.5 I demonstrate understanding of 

diverse cultural perspectives and 

recognize the potential for bias in my 

representation of the discipline. 
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Standard #2: Understanding and Encouraging Student Learning, Growth and Development 

 

The teacher understands how students learn, develop and differ in their approaches to learning. The teacher provides learning 

opportunities that are adapted to diverse learners and support the intellectual, social and personal development of all students. 

 

QUALITY INDICATORS       DOCUMENTATION 
2.1   I know and identify child/adolescent 

developmental stages, such as 

cognitive, social, emotional, and 

physical development. I can apply the 

developmental stages to my students. 

 

 

 

2.2   I set short-term and long-term student 

goals, organize, implement, and self-

reflect on those student goals. 

 

 

 

 

2.3   I apply the theory of learning. 

 

 

 

 

 

 

2.4   I recognize diversity and the impact it 

has on differentiated lesson design. 

 

 

 

 

2.5   I am aware that students’ prior 

experiences, learning styles, multiple 

intelligences, strengths, and needs 

impact learning. 

 

 

 

 

2.6   I connect instruction to students’ prior 

experiences, language, family, culture, 

and community. 

 

 

 

 

 

 

 

 



27 

 

Standard #3:  Implementing the Curriculum 

 

The teacher recognizes the importance of long-range planning and curriculum development. The teacher develops, 

implements and evaluates curriculum based upon standards and student needs. 
 

QUALITY INDICATORS      DOCUMENTATION 
3.1   I understand the components and 

organization of an effective 

curriculum. I create learning 

experiences aligned to national and 

state standards. 

 

 

 

 

 

 

 

 

3.2   I understand learning styles and 

learning theory and select appropriate 

strategies for addressing individual 

student needs. 

 

 

 

 

 

 

 

3.3   I understand the concept of 

differentiated instruction. I establish 

short-term and long-term instructional 

goals to meet student needs. 
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Standard #4: Teaching for Critical Thinking 
 

The teacher uses a variety of instructional strategies to encourage students’ development and critical thinking, 

problem solving, and performance skills, including instructional resources.  

 
QUALITY INDICATORS      DOCUMENTATION 
4.1   I apply instructional strategies leading 

to student engagement in problem 

solving and critical thinking.  

 

 

 

 

 

 

 

 

 

4.2   I appropriately use instructional 

resources. I understand how those 

resources benefit the teaching and 

learning process. 

 

 

 

 

 

 

 

 

 

4.3   I apply cooperative, small group, and 

independent learning for effective 

student engagement. 
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Standard #5: Creating a Positive Classroom Learning Environment 

 
The teacher uses an understanding of individual and group motivation and behavior to create a learning 

environment that encourages active engagement in learning, positive social interaction and self-motivation. 
 

QUALITY INDICATORS       DOCUMENTATION 
5.1   I recognize the importance of the 

relationship between classroom 

management, motivation, and 

engagement strategies and techniques. 

 

 

 

 

 

 

 

 

 

 

 
5.2   I manage time, space, transitions, and 

activities. 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

5.3   I identify the influence of classroom, 

school, and community culture on student 

relationships and the impact on the 

classroom environment and learning. 
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Standard #6: Utilizing Effective Communication  
 

The teacher models effective verbal, nonverbal and media communication techniques with students and parents to 

foster active inquiry, collaboration and supportive interaction in the classroom. 
 

QUALITY INDICATORS       DOCUMENTATION 
6.1   I use effective verbal and nonverbal 

communication techniques. 

 

 

 

 

 

 

6.2   I am sensitive to differences in 

culture, gender, intellectual, and 

physical ability in classroom 

communication.         

 

 

 

 

 

 

6.3   I facilitate learner expression in 

speaking, writing, listening, and other 

media. 

 

 

 

 

 

 

6.4   I use a variety of technology and 

media communication tools. 
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Standard #7: Use of Student Assessment Data to Analyze and Modify Instruction 

 
The teacher understands and uses formative and summative assessment strategies to assess the learner’s progress, 

uses assessment data to plan ongoing instruction, monitors the performance of each student and devises instruction 

to enable students to grow and develop. 
 

QUALITY INDICATORS       DOCUMENTATION 
7.1   I describe, develop, analyze, and 

implement formal and informal 

assessments. 

 

 

 

 

7.2   I understand how assessment data can 

be accessed and appropriately used to 

improve learning activities. 

 

 

 

7.3   I describe and analyze a variety of self 

and peer-assessment strategies. I 

prepare students for particular 

assessment formats. I teach students 

how to set their own learning goals. 

 

 

 

7.4   I understand the effect of instruction 

on individual and whole-class 

learning. I know a variety of 

assessment strategies and tools. 

 

 

 

 

7.5   I can describe and analyze strategies 

to communicate student progress. I 

can explain the ethical and legal 

implications of the confidentiality of 

student records. 

 

 

7.6   I understand the department/grade 

level/school data analyses process. 
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Standard #8: Professionalism   

 
The teacher is a reflective practitioner who continually assesses the effects of choices and actions on others. The 

teacher actively seeks out opportunities to grow professionally in order to improve learning for all students. 
 

QUALITY INDICATORS        DOCUMENTATION 
8.1   I reflect on my teaching practices to 

improve my instructional process. 

 

 

 

 

 

 

 

 

 

 

 

8.2   I reflect on the array of professional 

learning opportunities, including those 

offered by educator preparation 

programs, school districts, 

professional associations, and/or other 

opportunities.  

 

 

 

 

 

 

 

 

 

 

8.3   I am aware of the influence of district 

policies, my professional rights, 

responsibilities, and ethical practices 

on classroom structure. 
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Standard #9: Professional Collaboration 
 

The teacher has effective working relationships with students, parents, school colleagues, and community members. 
 

QUALITY INDICATORS         DOCUMENTATION 
9.1   I participate in collegial activities. I 

participate in collaborative and staff 

development. I collaborate with my 

cooperating and/or supervising 

teacher. 

 

 

 

 

 

 

 

 

9.2   I collaborate within the professional 

community to meet student needs. 

 

 

 

 

 

 

 

 

 

 

9.3   I seek opportunities to develop 

cooperative partnerships in support of 

student learning. 
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Missouri Baptist University 
Competency Journal 

 

Student Name:  _Kimberlin Coles ____________________ School: _Grace Boone Elementary_5th_Grade/Subject:  

___5th_______________ 

     

University Supervisor:_Mr. Lane Smith________________                         Date:__February/March 2014_______________________ 

 

Becoming a professional teacher is a journey wherein each university classroom experience, each field experience (including those 

assigned by university instructors), and your culminating student teaching experience will initiate a “jump-start” in your ability to help 

children learn to become an active part of society. Your professional teacher journey will not end with your graduation and/or 

certification as a classroom teacher; instead, you will continue to grow in knowledge and skills in your profession through daily 

preparation, teaching, and modeling the life-long learner process through action research, advanced studies, research, and other 

personal learning opportunities. 

 

 

Your Competency Journal is designed for you to: 

4. Focus your observation on the nine (9) MoSPE competencies. 

5. Understand the connection between these MoSPE competencies and classroom instruction 

6. Provide evidence that you understand the Standards and their corresponding Quality Indicator through artifacts (i.e. lesson 

and unit plans, case studies, action research, etc.) 

 

Remember, this is a journey as you gain experience in the classroom through your course work and assignments, field experiences, 

action research, case studies, essays, class reflections, journals, micro-teaching experiences and finally culminating with student 

teaching. 
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STANDARD #1:  Content Knowledge and Perspectives Aligned with Appropriate Instruction 

 

The teacher understands the central concepts, structures and tools of inquiry of the discipline(s) and creates learning 

experiences that make these aspects of subject matter meaningful and engaging for all students. 

 

QUALITY INDICATORS       DOCUMENTATION 
1.6 I know the discipline applicable to my 

certification area(s). I know the 

academic language of my discipline. 

 

 

 

 

Mrs. Dailey has a Master of Arts in Education and has been teaching for seven years so far.  She is also a member 

of the Discovery Educator Network and a winner of the STAR Discovery Award for using technology in her 

classroom.  She attends several professional development workshops, educational conventions, and seminars.  She 

is constantly learning and told me she will continue to learn until she retires.  She feels this is an essential 

component to becoming an effective teacher. 

1.7 I demonstrate content knowledge and 

use multiple subject specific 

methodologies for specific 

instructional purposes to engage 

students. 

 

 

 

Mrs. Dailey previously attended at forty hour workshop to learn to teach Singapore math.  She applies this 

knowledge to her math instruction.  Singapore math has very specific instructions and is very structured.  I 

observed several of her math lessons and these lessons followed a specific series of steps which are mental math, 

teacher directed, activity, model drawing, and finally independent practice. 

1.8 I engage students in the methods of 

inquiry/research in my specific 

discipline. 

 

 

 

 

Mrs. Dailey is part of the Discovery Educator Network.  Being part of this network allows her to attend 

professional development to learn new teaching strategies incorporating technology into her instruction.  The DEN 

also gives her an opportunity to share resources and collaborate with other teachers not only in her own district but 

in other districts across North America. 

1.9 I create and implement 

interdisciplinary lessons that are 

aligned with standards. 

 

 

 

 

While observing Mrs. Dailey’s class, I was able to participate in the 5
th

 grade teachers’ team meeting during plan 

time with the district’s Reading Specialist. During this plan time the Reading Specialist worked with the 5
th

 grade 

teachers to create a 2 week unit on poetry and all the mini lessons that went along with this unit.  The teachers 

collaborated on activities and assessments while discussing the Common Core State Standards that needed to be 

addressed in each lesson.  These teachers worked together and shared ideas and resources with each other. 

1.10 I demonstrate understanding of 

diverse cultural perspectives and 

recognize the potential for bias in my 

representation of the discipline. 

 

 

 

 

This field experience was my first opportunity to work with ELL students.  Mrs. Dailey has three ELL students in 

her classroom and Grace Boone has a large population of ELL students in various grade levels.  The students in 

Mrs. Dailey’s class spoke fluent English but Spanish is their native language.  One student’s parents do not speak 

English so Mrs. Dailey makes sure to have all of her newsletters and other school correspondences translated to 

Spanish for this student’s parents so they will be able to participate in their child’s education too.  The school also 

has an interpreter that will come to the parent teacher conferences as well.  I believe I learned quite a bit about ELL 

students and their needs during this field experience.  Like I mentioned above, this was my first opportunity 

working with ELL students. 
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Standard #2: Understanding and Encouraging Student Learning, Growth and Development 
 

The teacher understands how students learn, develop and differ in their approaches to learning. The teacher provides learning 

opportunities that are adapted to diverse learners and support the intellectual, social and personal development of all students. 

 

QUALITY INDICATORS       DOCUMENTATION 
2.1   I know and identify child/adolescent 

developmental stages, such as 

cognitive, social, emotional, and 

physical development. I can apply the 

developmental stages to my students. 

 

 

Mrs. Dailey has six students with IEPs, two of which are ELL students with language disorders.  

She also has many students that have low socioeconomic statuses and have less than desirable 

home lives.  She differentiates her instruction to meet the needs of all her students.  She also 

works one on one or pulls small groups to help struggling students.  She has open lines of 

communication with her students.  I observed that her students are very comfortable around her.  

With some students that are shyer she has a paper where she will write them a question about 

their life such as how was your weekend and the student can write a response and return it to 

her.  She does this daily with some of her students. 
2.2   I set short-term and long-term student 

goals, organize, implement, and self-

reflect on those student goals. 

 

 

 

Part of the district’s policy for its teachers is that they must submit long term goals and 

reflections. This is a year long process.  Each week in the student’s Friday folders, Mrs. Dailey 

sends home a note for the parents to sign that has the student’s level of effort and behavior for 

the week along with any other note she feels is important to communicate.  She also has the 

students complete a weekly reflection. 
2.3   I apply the theory of learning. 

 

 

 

 

 

I observed several lessons where Mrs. Dailey applied some of Howard Gardner’s Theory of 

Multiple Intelligences.  Her students do many science experiments too.  Mrs. Dailey 

incorporates the 6E model into her science experiment activities.   

2.4   I recognize diversity and the impact it 

has on differentiated lesson design. 

 

 

 

Mrs. Dailey has a diverse group of students in her classroom.  She has 3 ELL students; 2 of 

which have IEPs in place for learning disabilities, 6 total students with IEPs including one for 

Emotional/Behavioral Disorder and one for ID (intellectual disability), and many other students 

with low socioeconomic statuses. She mentioned to me often that all children learn differently 

and you must always keep this in mind when you are a teacher.  She will present the material 

being taught in different ways using various instructional strategies, leveled activities, and 

reading groups. 



38 

 

2.5   I am aware that students’ prior    

experiences, learning styles, multiple 

intelligences, strengths, and needs impact 

learning. 

 

 

 

When I taught the poetry lessons to Mrs. Dailey’s students I started the lessons by reviewing 

everything the students had learned to date during the poetry unit.  By starting with the review I 

was activating their prior knowledge and assessing what they had learned so far.  During my 

second lesson I pulled a small group of students who either have an IEP for language disorders 

or ones that I noticed struggle with reading and/or writing to work with them.  Mrs. Dailey also 

has a couple of students that just need to move so she allows them to get up and walk around 

the class as long as they do not disrupt other students.  She also has an enrichment activity 

called Genius Hour for those students that catch on and finish faster than other students.  The 

students that do the Genius Hour project are allowed to pick a school appropriate topic, research 

it, and then present it to the class in their choice of media.  While I was there I observed three 

students giving their Genius Hour presentations.  Two students used Discovery Education’s 

Board Builder to present their topic and another student made a poster board.   
2.6   I connect instruction to students’ prior 

experiences, language, family, culture, 

and community. 

 

 

 

Since Mrs. Dailey has a very culturally diverse group of students,  I chose the poem Speak Up 

by Korean-American Janet S. Wong.  This poem uses two speakers; one speaker considers 

themself to be an American and speaker two is an American as well but since they are of 

Korean desent, speaker one accuses speaker two of not being an American.  I chose random 

students to read speaker one and speaker two.  They really started to get into what they thought 

was the character of the speakers in the poem.  I think it is important to implement 

multiculturalism into your lessons whenever you can. 
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Standard #3:  Implementing the Curriculum 

 
The teacher recognizes the importance of long-range planning and curriculum development. The teacher develops, 

implements and evaluates curriculum based upon standards and student needs. 
 

QUALITY INDICATORS      DOCUMENTATION 
3.1   I understand the components and 

organization of an effective 

curriculum. I create learning 

experiences aligned to national and 

state standards. 

 

 

 

 

 

 

 

I was able to sit in on several planning hours with Mrs. Dailey and the 5
th

 grade team.  They 

work together to create engaging and differentiated lessons and activities that meet all the 

applicable standards.  They share ideas and resources with each other. The team also utilizes the 

resources they have available at their district to help design units and lessons such as working 

with the district Reading Specialist.   

3.2   I understand learning styles and 

learning theory and select appropriate 

strategies for addressing individual 

student needs. 

 

 

 

 

 

 

Grace Boone’s principal, Dr. Scoot, allowed me to sit in on a 5
th

 grade team meeting between 

her, the assistant principal, and the 5
th

 grade teachers.  The district uses a program called 

Evaluate which tests the students monthly in math and reading.  The teachers have access to the 

tests, what the student scored on the test, what questions they got wrong or correct, and can pull 

test questions to use as a review.  The school is getting ready to take this program one step 

further by creating a professional learning community (PLC).  They plan on meeting once a 

month during an early out for the students and review the data from the Evaluate tests.  Part of 

the plan is if one teacher’s students are struggling with one of the questions from the test but 

another teacher’s students did not have trouble with that same question then the teacher whose 

students were successful can share with the rest of the team what he or she is doing to reach his 

or her students or how that particular concept was taught.  It’s a wonderful plan and I like the 

fact that they work together and share ideas and strategies.   
3.3   I understand the concept of 

differentiated instruction. I establish 

short-term and long-term instructional 

goals to meet student needs. 

Mrs. Dailey differentiates her instruction by pulling small groups, working one on one with 

struggling students, giving enrichment activities to the gifted students, and using different 

instructional strategies.  She has her students follow the Seven Healthy Habits for Kids and each 

week they rate their effort and behavior.  They also write a weekly goal for academics and one 
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for behavior.  Mrs. Dailey also has short and long term goals for her students that she reports to 

the school principal. 

 

Standard #4: Teaching for Critical Thinking 
 

The teacher uses a variety of instructional strategies to encourage students’ development and critical thinking, 

problem solving, and performance skills, including instructional resources.  

 
QUALITY INDICATORS      DOCUMENTATION 
4.1   I apply instructional strategies leading 

to student engagement in problem 

solving and critical thinking.  

 

 

 

 

 

 

 

 

One of the best examples that I observed of this was during a science experiment.  Mrs. Dailey 

started the lesson by reviewing the types of clouds they had discussed the day before.  She then 

used the Promethean board to display instructions.  The instructions were very basic and the 

only hint they had was the experiment was about clouds.  The students were told what materials 

they would need for the experiment and that their assigned groups had to come up with a 

hypothesis that Mrs. Dailey had to approve before they would receive these materials.  This 

activity got the students engaged, allowed them to inquire about their own outcomes, promoted 

exploration, elaborating, and explaining their outcomes.  It was great to see the creative ways the 

groups came up with using the materials to make clouds. 

4.2   I appropriately use instructional 

resources. I understand how those 

resources benefit the teaching and 

learning process. 

 

 

 

 

 

 

 

 

Mrs. Dailey uses technology as an instructional resource. One way she does this is by using a 

site called Edmodo (www.edmodo.com).  This site has particularly benefited the learning 

process during the many snow days that the school has had.  This site allows Mrs. Dailey to set 

up her class as a group and then add the students.  The students all have their own log on and 

password.  This site can be accessed from school or home from computers or tablets.  During 

snow days Mrs. Dailey posted assignments her students could work on at home so they did not 

get too far behind.  She uses this site for the different book clubs her students are in and for 

spelling words too.  Most students have no problem with internet access at home.  If for some 

reason they do, they can always work on the Edmodo assignments when they get to school. Her 

students are digital natives so they love using Edmodo to do assignments.  It is almost as if they 

don’t recognize it as homework. 
4.3   I apply cooperative, small group, and 

independent learning for effective 

student engagement. 

 

 

 

Mrs. Dailey used cooperative groups, face partners, shoulder partners, and rally coach for 

student engagement in various subjects.  There were several occasions when I observed whole 

class discussions as well.  There is also independent learning such as the students were 

completing an essay project on natural disasters when I first started observing the class. I believe 

Mrs. Dailey has a good balance of cooperative and individual work/lessons. 

http://www.edmodo.com/
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Standard #5: Creating a Positive Classroom Learning Environment 

 
The teacher uses an understanding of individual and group motivation and behavior to create a learning 

environment that encourages active engagement in learning, positive social interaction and self-motivation. 
 

QUALITY INDICATORS       DOCUMENTATION 
5.1   I recognize the importance of the 

relationship between classroom 

management, motivation, and 

engagement strategies and techniques. 

At the beginning of the year Mrs. Dailey worked with her students to create classroom rules and 

expectations.  The students created anchor charts for these rules and expectations and signed the 

charts. The charts are displayed around the classroom.  The class also created a mission 

statement which they recite every morning after the Pledge of Allegiance.  A motivation 

technique Mrs. Dailey uses is Class Dojo.  The students earn points for good behavior and can 

trade those points in for prizes.  Mrs. Dailey incorporates a lot of technology into her instruction 

and this really helps with getting the students engaged.  There is also a school wide Positive 

Behavior Support (PBS) system in place. 

 

 
5.2   I manage time, space, transitions, and 

activities. 

 

 

Mrs. Dailey uses many techniques to manage time, transitions, and activities. During 

independent or group work, she displays a timer on the Promethean board and reminds the 

students how much time they have left.  She also uses a bell to signal when time is up or when 

transitioning to a new lesson.   

 

 
5.3   I identify the influence of classroom, 

school, and community culture on 

student relationships and the impact on 

the classroom environment and 

learning. 

 

 

 

 

 

During my last day at Grace Boone Elementary there was an assembly to honor a 3
rd

 grade 

teacher that had been killed in a car accident a year before.  During this assembly the principal 

encouraged the children to pay it forward in their community.  The principal issued a challenge 

to the whole school to do something nice for someone every day during their spring break.  That 

could be picking up trash or just doing the dishes for the family without being asked.  The 

teacher who was tragically killed was really into having her students think about others and how 

to pay it forward.  This challenge was in her honor.  The school also has a store called The 

Trading Post.  This store runs on donations from the community.  The store carries everything 
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 from food, tolietries and clothing to books, toys and computers.  This school has so many 

students with low SES that most time the students use their Boone Bucks to buy things to 

provide for their families.  The students can earn up to $2.00 a day in Boone Bucks by being at 

school and behaving. This program has helped many struggling families in the community. 
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Standard #6: Utilizing Effective Communication  

 
The teacher models effective verbal, nonverbal and media communication techniques with students and 

parents to foster active inquiry, collaboration and supportive interaction in the classroom. 

 
QUALITY INDICATORS       DOCUMENTATION 
6.1   I use effective verbal and nonverbal 

communication techniques. 

 

 

 

 

 

Mrs. Dailey uses a variety of verbal and nonverbal communication techniques such as bells, 

timers, certain looks, and school wide PBS techniques such as Give Me Five and voice levels.  

The PBS technique Give Me Five consists of the teacher raising her hand in the air and asking 

the students to give her five.  The students then know that they are to stop what they are doing, 

raise their hand in the air, stop talking and look at the speaker, be still, put all things down, and 

listen.  The other PBS technique is volume levels.  The levels are ranked from 0 to 5.  Zero is no 

talking and five is recess voice. 
6.2   I am sensitive to differences in 

culture, gender, intellectual, and 

physical ability in classroom 

communication.         

 

 

 

 

 

Mrs. Dailey never showed any favoritism to any of her students.  She was encouraging to all her 

students and never showed any gender or other stereotypes in her class.  During one of my 

visits, Mrs. Dailey called a class meeting because someone had laughed at another student when 

she was moved to a different spot in the class to take a test.  She made it clear to the students 

that kind of behavior is unacceptable and it is not their business why she moves students around 

during tests.  There were no more problems with that happening again while I was observing. 

6.3   I facilitate learner expression in 

speaking, writing, listening, and other 

media. 

 

 

 

 

 

Mrs. Dailey offers her students many options to express themselves when working on projects.  

The class has learn pads that they can use as a resource, computers to create presentations, and 

books on audio for students that struggle with reading. 

6.4   I use a variety of technology and 

media communication tools. 

 

 

 

 

 

 

Mrs. Dailey is known as the ‘techie’ teacher.  She is also the Instructional Technology 

Specialist Grace Boone Elementary.  Her students have learn pads and laptops that stay in the 

classroom that they use as a resource and for projects.  They also have a class blog and use 

Edmodo.com to complete assignments from home. Mrs. Dailey also communicates with parents 

via email and Twitter. 
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Standard #7: Use of Student Assessment Data to Analyze and Modify Instruction 

 
The teacher understands and uses formative and summative assessment strategies to assess the learner’s progress, 

uses assessment data to plan ongoing instruction, monitors the performance of each student and devises instruction 

to enable students to grow and develop. 
 

QUALITY INDICATORS       DOCUMENTATION 
7.1   I describe, develop, analyze, and 

implement formal and informal 

assessments. 

 

 

 

I observed Mrs. Dailey using a variety of assessments during my time with her and her class.  

She observed students, asked questions, and checked for understanding by using non verbal 

cues.  There were a variety of tests for math and science at the end of a unit.  The students have 

daily math homework and weekly spelling tests.  For essay projects, Mrs. Dailey uses a rubric 

that she provides to the students at the start of the project so they understand what her 

expectations are for the essay. 
7.2   I understand how assessment data can 

be accessed and appropriately used to 

improve learning activities. 

 

 

The Evaluate program that the district uses to test their students monthly in math and reading 

has a range of data that can be evaluated by the teacher.  The teacher is also expected to do an 

error analysis after each of these tests are taken and address any common errors. 

7.3   I describe and analyze a variety of self 

and peer-assessment strategies. I 

prepare students for particular 

assessment formats. I teach students 

how to set their own learning goals. 

 

 

Before an essay assignment, Mrs. Dailey gives each student a rubric of her expectations.  Some 

student’s rubrics are modified according to their IEP but the other students are unaware of this.  

Mrs. Dailey’s students fill out academic and behavioral goals every Friday for the next week 

that they then turn in to Mrs. Dailey.  She holds them accountable for their goals.   

7.4   I understand the effect of instruction 

on individual and whole-class 

learning. I know a variety of 

assessment strategies and tools. 

 

 

 

When Mrs. Dailey had her students doing independent or group projects she was always 

moving around the room and accessible to her students if they had any questions.  As she 

moved around the room she would stop at the group or individual student and ask questions 

about the work they were doing.  If she noticed they were doing something incorrectly she 

wouldn’t necessarily come out and say it was wrong, she would instead ask the student an open 

ended question until they came to the conclusion on their own.  She also pulled small groups for 

math and reading.  She is also very familiar with her students’ IEPs and the assessment and 

strategies required for these students. 

 
 

 

7.5   I can describe and analyze strategies 

to communicate student progress. I 

can explain the ethical and legal 

 

Mrs. Dailey keeps a traditional grade book but the district also uses the Tyler School System to 

record grades.  The parents are able to look at these grades at any time.  If Mrs. Dailey has a 

student who is struggling she will reach out to that student’s parent and advise them of the 
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implications of the confidentiality of 

student records. 

 

 

 

 

situation.  Mrs. Dailey explained to me that even though I know which student’s in her class 

have an IEP she cannot share the details of that IEP with me. 

 

 

 
7.6   I understand the department/grade 

level/school data analyses process. 

 

 

 

Grace Boone relies on the monthly reading and math Evaluate tests to monitor student and 

grade level growth.  The 5
th

 grade team is responsible for tracking their grade level’s progress 

and they display this progress in the hallway with a chart. 
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Standard #8: Professionalism   

 
The teacher is a reflective practitioner who continually assesses the effects of choices and actions on others. The 

teacher actively seeks out opportunities to grow professionally in order to improve learning for all students. 
 

QUALITY INDICATORS        DOCUMENTATION 
8.1   I reflect on my teaching practices to 

improve my instructional process. 

 

 

 

 

 

 

 

 

 

 

I spoke to Mrs. Dailey after my observed lessons to get her feedback.  After I got home that 

evening I wrote down the things that worked with my lessons and the things that did not.  I 

analyzed why I thought the activities worked or not.  Mrs. Dailey suggested that every evening 

or at the least every weekend I should think about how that day or week went.  She said I 

should keep a journal or make notes on the lessons about what the students liked or what I think 

worked or did not.  I also reflected on how she handles her classroom management and 

discipline and compared that to how I thought I would handle the situation.   

8.2   I reflect on the array of professional 

learning opportunities, including those 

offered by educator preparation 

programs, school districts, 

professional associations, and/or other 

opportunities.  

 

 

 

 

 

 

 

 

 

I want to be as involved when I become a teacher as Mrs. Dailey is.  She is the Instruction 

Technology Specialist for the school, part of the Discovery Educator Network, she participates 

in district professional development, and thanks to the Discovery Educator Network she has a 

great set of connections of other teachers across North America.  Mrs. Dailey is also the grade 

level leader and mentor for new teachers.  She spends summer breaks attending Discovery 

Educator Network seminars and conventions. 

8.3   I am aware of the influence of district 

policies, my professional rights, 

responsibilities, and ethical practices 

on classroom structure. 

 

 

 

This is something I will need to familiarize myself with when I start applying for teaching jobs.   
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Standard #9: Professional Collaboration 
 

The teacher has effective working relationships with students, parents, school colleagues, and community members. 
 

QUALITY INDICATORS         DOCUMENTATION 
9.1   I participate in collegial activities. I 

participate in collaborative and staff 

development. I collaborate with my 

cooperating and/or supervising 

teacher. 

 

 

 

 

 

 

 

As for myself, I do currently participate in collegial activities.  I plan on enrolling in graduate 

school as soon as I obtain my BSE in Elementary Education.  I am still researching what master 

degree program I will apply for.  During this field experience I made several contacts with other 

teachers, support staff and with the principal.  The principal has told me I am welcomed back 

anytime I need any more observation hours and I have contact information from many other 

teachers in various grade levels that have told me to contact them if I have any questions or 

need any help.  I also plan on going back to observe the ELL support staff for another MoBap 

class that starts in a few weeks.  The biggest advice I’ve been given by several educators is that 

when you stop learning then you need to stop teaching.  Effective teachers never stop learning. 

9.2   I collaborate within the professional 

community to meet student needs. 

 

 

 

 

 

 

 

 

 

Mrs. Dailey collaborates with her 5
th

 grade team of teachers and with other teachers that are part 

of the Discovery Educator Network.  She attends professional development through her district 

and frequently attends conferences and training for implementing technology into her 

instruction. 

9.3   I seek opportunities to develop 

cooperative partnerships in support of 

student learning. 

 

 

 

 

 

 

 

 

Mrs. Dailey is part of the Discovery Educator Network which broadens her support system for 

collaboration.  She shares ideas and helps other teachers in this network and also shares these 

ideas with other teachers in her school and district. 
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Competency Journal Writing Rubric 

 

  Total Points Earned ___________   Grade _______ 

 Exemplary Performance  

Above Average 

Performance  

Average 

Performance 

Below Average 

Performance  Comments 

Earned 

Points  

 
M 
O 
S 
P 
E 
 

  

25 points 

  

Clearly and successfully 

documents observation of 

ALL 9 Mo-SPE  

Standards.  

20 points  

 

Adequately documents 

observation of ALL 9   

Mo-SPE  Standards. 

15 points  

 

Generally documents 

observation of ALL 9    

Mo-SPE  Standards. 

 10 points 

  

Clearly lacks 

documentation of 

observation of ALL 9   

Mo-SPE  Standards. 

 

 

 
C 
O 
N 
N 
E 
C 
T 
I 
O 
N 

25  points  

 

Appropriately and 

successfully addresses the 

connection between the 

MO-SPE  competencies 

and classroom instruction. 

Documents cooperating 

teachers’ examples and/or 

observation of connection. 

Substantive reflection. 

20 points  

 

Adequately addresses 

the connection between 

the MO-SPE  

competencies and 

classroom instruction. 

Adequately documents 

cooperating teachers’ 

examples and/or 

observation of 

connection. Adequate 

substantive reflection. 

15 points 

  

Generally addresses the 

connection between the 

MO-SPE  competencies 

and classroom instruction. 

Generally documents 

cooperating teachers’ 

examples and/or 

observation of connection. 

Somewhat substantive 

reflection. 

10 points 

  

Lacks appropriate 

connection between the 

MO-SPE  competencies 

and classroom 

instruction. Lacks 

documentation of 

cooperating teachers’ 

examples and/or 

observation of 

connection. Poor 

substantive reflection. 

. 

 

 
I 
N 
D 
I 
C 
A 
T 
O 
R 
S 

25 points 

 

Clearly and successfully 

provides evidence of 

understanding the Quality 

Indicators and their 

corresponding 

Performance Indicator 

through the documentation 

of artifacts (i.e., lesson 

plans, unit plans, case 

studies, bulletin board, 

authentic lessons, action 

research, etc.  

20 points 

  

Adequately provides 

evidence of 

understanding the 

Quality Indicators and 

their corresponding 

Performance Indicator 

through the 

documentation of 

artifacts (i.e., lesson 

plans, unit plans, case 

studies, bulletin board, 

authentic lessons, action 

research, etc. 

15 points 

  

Generally provides 

evidence of understanding 

the Quality Indicators and 

their corresponding 

Performance Indicator 

through some 

documentation of artifacts 

(i.e., lesson plans, unit 

plans, case studies, bulletin 

board, authentic lessons, 

action research, etc. 

10 points 

  

Lacks evidence of 

understanding the 

Quality Indicators and 

their corresponding 

Performance Indicator 

through the lack of 

documentation of 

artifacts (i.e., lesson 

plans, unit plans, case 

studies, bulletin board, 

authentic lessons, action 

research, etc. 

 

 

 
M 
E 
C 
H 
A 
N 
I 
C 
S 

25 points  

 

Correct sentence structure: 

spelling/punctuation; 

capitalization; usage/word 

choice. Demonstrates a 

strong command of 

language.  

20 points 

  

Generally free of errors 

in sentence structure: 

spelling/punctuation; 

capitalization; 

usage/word choice. 

Demonstrates an above- 

average command of 

language.  

 15 points  

 

Relatively few errors in 

sentence structure: 

spelling/punctuation;  

capitalization; 

 usage/word choice.  

Demonstrates an average 

command of language. 

10 points  

 

Significant errors in 

sentence structure: 

spelling/punctuation; 

capitalization; 

usage/word choice  

Inconsistently 

demonstrates command 

of language. 

 

 


